
EDUCATION, TRAIN'NG AND RUMANRESOURCES

.lf,(7II-Y,Jf.r i\1ARTTN

Dcpending on the inler!ocliLor, the nolion of human resources (1 !H.)
oscillates between l:wo mcanings, associated with different levels of
comprehensiveness in the objectives assigned to HR development. The first,
also the most gencral, is that of ,he Uni/cd Nations systcm1, which implies
that the development of hutnan resources is concerned with education and
training and utilisation of human potential in arder to promote economic and
social progress and the quality of life. The second is that of economists; it is
more targeted ta proclucdon and circumscribes the development of HR to
labour skills and ad justmenI of labour to employment. The two meanings are
similar to the extent that Ihe devclopment of HR is dependent on the
devdopment of education and training. Vietnamese public officiaIs, for their
part, situate the deve/orment of HR in the framework of a policy of adapting
labour to industrialisation and modernisation, that is, to opening the economy
up to the modern wodd. The education and training policy of Vietnam
remains a strategic priority, with emphasis placed on the improvement of
efficiency of the education system in an economy- and society- in the process
of tapid transformation, and aimed at a ·definitive and real restructuring of
I-IR.

In this charter devoted to education and training and human
!"csources, the analysis of rcsl dts of the first round of the ORSTOM-MOr ,1SA
observational survey foots on the "resources" aspect, that is on the
education-training potentia! at Vietnam's disposaI. This potential will not be
considered solely as a stock of knowledge and skills acquired, but also as an
evolving aggregate. The central question considers the situation of
educational and training acquisition: are levels simply being maintained, or are
they developing (first part); how are education and training utilised (second
part); and in what sense has cdl1cational and training attainment evolved
across generaùons (thinl part)?

It is important to remember lhat this survey was implemented on non­
agt:icultural households, thus prcùominantly urban residents, who are the
1110st linked tl) the education and training system. We also c1arify that thh
survey <.Ioes not deal with ill<1ivi<1l1als selccted randomly from the population,
but rather members of houscholds who constÎtute the sample. This is
important because these households are families composed of one or more
gcnerations, and it is through Ihe family dynamics that the evolution of HR
takes plllce: dctllography, lH'alllt, c<1u(,:lliol1, <,(,Pllol,nic ~nd ~()cial !HaltH;.

,

ISec J. Hallack, Investing in the future. Defining education priorities În the third world. UNDP, 1993.
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Finally, on a methoJologicallevd, it shoulJ be noteJ that the homogcnisation
of levels of the two education systems know in Vietnam up ta 1975, of which
the complete integration was not realised unùl the end of the 1980s, was
carried out by applying principles for converting the levels designed by the
General Statistics OfflCe.2

I. Education and training potential

Education and training potential inc1uJes schooling and tralO1ng
attainment. Schooling attaill111ent is represented by the attendance rate of the
overall population and the education levels attained by thè educated
population. Training attainment is characterised by all elements of
apprenticeship and profcssional and tccllllicai training received within and
outside the education system by the active populaùon.

A. Schooling

1. School attendance of the overall population

1.1. The overall situation

A ttendance rates uscd here take into account, at this stage, neither
literacy courses for adults nor pre-school. Individuals reporting having
attendeJ at least f1rst grade of primary school are considered to have attcnded
school in the past, which Joes not presumc anything about their ability to
read or write. Children enrolled in an education institution at the ùme of the
survey are considered ta be currently cnrolled. Finally, individuals not
bdonging to the two previous groups are classified in the category of those
never attending school, whether active or inactive in the labour force, child or
adult. The results of analysis here are thcrefore concerned with all individual
members of households in our sample. They are presented by 5 year age
groups, which pennits us to grasp the chronolog-ical evolution of education.
}''igure 1 illustra tes the overallievels of school attendance of members of non­
agricultural households in Vietnam in 1996. As expected given the history of
education in the country, the oldest group, those 75 and older, have the
lowest rates, but neverthe1ess, about 70% of them had at least some
schooling. The curve increases quite rapidly up to 60-64 years of age, slightly ­
leve1s out at 55-59 years of age, resumes the progression upwards, but less
dramatically up to a peak at 35-39, and 30-34 years of age. We then see a
slight, but visible declille which is only compensated by another peak for the
age group 10-14 years of age.

2See Education in Vietnam, Trends and DifferentiaIs. Vietnam Inter-censal Demographie sucvey 1994,
Statistical Publishing House, Hanoi, f'day 1996.
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Figure J.1. 5l'hool attendancefor the overallpopulation
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Table 1 allows us to follow in greater detail this evolution. We thus
note that by exclucling children less than 10 years of age, the percent of
people who have never attended school ranges from 32.30/0, the lùghest level
for the oldest group, to 0,9%, the lowcst level attaincd by the youngest group.
This reduction is the result of a sustaincd effort for 3 or 4 generations which
fl!"e arranged into thcse age groups. In addition, it is rather remarkable that the
lowcst fflte bctwccn the o\des! "nd youngcst is 1,1 % far thase agcd 30-34,
which W;lS [ollmvcd hy ;l dcclillC' in scl1oo\ attcnd;lnce. Twenty ycars bter, that
stltne low leve1 was finally rc-attaineu. Currcnt schaol attendancc,. continues
up to the age group 30-34 years, uespite a limited number of peopl~ invalved.
On the other hand, regarding past schooling, we still fiod childreo of school
agc - of egually limited numbers- who guit school carly.

7~lble 1. Ra/eJ ofsdJOol a//fl/dance ~y q~e groups

"/. EFFECTIFS 1
~c Ncvcr l'aRt Now A~c Nevcr Past Now.-f----- _._----- ----- -'
75+ 32.3 67.7 0.0 100.0 75+ 53 t 1t 161
70-74 26,0 74.2 0.0 100,0 70-74 33 94 127
65-69 169 83.1 0.0 100,0 65-69 31 152 183
60-64 8.6 91.4 0.0 100,0 60-64 23 245 268
55-59 7.9 92.1 0.0 ]00.0 55-59 21 244 265
50-54 4.4 95.6 0.0 100,0 50-54 f3 285 298
45-49 11 96.9 0.0 100,0 45-49 14 443 457
40-44 1.6 98.4 0.0 100,0 40-44 Il 672 68-'
35-39 1.2 98.5 0.3 100,0 3~-39 9 743 2 754
30-34 1.1 98.3 0.6 100,0 30-34 8 699 4 711
25-29 2.9 93.5 3.6 100,0 25-29 20 651 25 696
20-24 2.1 75.3 22.6 100,0 20-24 17 614 181 815
15-19 1.6 28.1 70.3 100,0 15-19 15 262 656 933
10-14 0.9 2.9 96.2 100,0 10-14 9 29 950 988
5-9 22.2 0.3 77.5 100.0 5-9 170 2 594 766

0-4 100,0 0,0 0,0 100,0 0-4 607 607

8715
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Ft'gure 1.3. SdJoo! attendance South

1.2. North-South Variatiol1
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Compareù LO the CUlve for the overall population, the profile of school
attendance for the northern part of the country reveals a greater Ievel of
achievement. Only the age group 75 and aIder has a rate lower than the
overali average rate, wh.ich makes it different from aH other age groups, of
which several groups approach 100%, or even reach 100% such as the groups
50-54,35-39 and 25-29, The gnlUp 10-14 is at 99.7%.

As for the southern region, school attendancc is lower than the overall
average for aIl age groups except for those age 75 and oider. The decline that
foHows the 30-34 year old group is more marked here, but the slope clearly
increases again ur to 10-14 year oltI age group which .attains a level of ever
having attended school of 99.0%. Ncverlheless, this age group includes 4.3%
of children who have already quit school, compared to 0.8% for the same age
group in the North.
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1.3. A1:ile - female l!if"fi:.'rcI1CC!;

Figllre 1.4. School a/tendance Ma/eJ
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The cmve of school attendilnce for men indicMes great regularity. The
gilpS betwcen age groups arc wcak, l'ven \Vith the nldest gcneriltions, and cven
thnugh slight dec1inrs iltc visihle. The peaks arc \Vith age groups 55-59 ilnd
1S-19. Of the 10-14 year age P,roup, 99.4% have ever attended school \Vith

2.8% having stopped (heir studics .
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One notes the o1>vi()"s lowcr school Mtcndance of femilles comp,ued

to males for the aldest gencrations, Nevertheless, the catching up of females

is :dso lJuite remarkable ur tu the ;l!~C group 35·19 (the rnost schoolcd among

men), and to the point of heillg greater than men for the age group 30-34,
\\,11('re it pra kg for fema les. The 10-14 year nid generation is egually

protnisit1~: 99.2% kwc attendcd f;()tnC school, hut 3.2% have already left
f;C),ool.
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f'-'igJlre 1. 6. Jchoo/ attetldanœ. Urban areaJ

With a relative/y high staning point (75%) for the oldest, the
progression in urban areas is quite rcgular up ta age 60-64 years, fol1owed by
a plateau which prcceues another illcrcase IIp to the age group 30-34 years
(99.1 %). A slight <..Iecline fol1ows which Grings the 20-24 year old group uown
to 97.5% school attendance, recaptured by the 10-14 year old age group with
attendance rates of 99.8%, which incluJcs 2.6% who have already stopped
schoo1.

Rural a[(~as (figure 7), have a low slarring point (58%) for the older
gcneration, but unJergo a sustaineJ increase up to age group 50-54 (96.9%,
which is higher tllan the rate for urban areas). After passing through a slight
fluctuation, the progression continues up ta a peak for those 35-39 years of
age (98.3%) which is followed by a dramatic decline, the rate for the 25-29
ycars olu falling Lo '9] .7%. The subsequent increase is immediatc and rcaches
98.6% for the 10-14 year olùs, of which 3.4% have abandoned school early.

1.4. The urban/rural re1ationship

Given our samplc, consisting of households exercising aU types of non­
agricultural activities, one wouid think that the rural-urban differences in
school attendance would be attenuated. Figures 6 and 7 indicatc that tbis is
not the case. The differences remain very clcar to the bcnefit of urban areas.
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2. Child schooliug

l~gll1"e 1. 8. Di.rlnJJIIlioll q(/JII/Jilr ~y «.ge grollps and 1J(11iOllJ lJa1iabkr
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2.1. ConJparative rates of enr?lmel1t

Figure 8 regrotlps data presented in ear1ier graphs solc1y concerning
currcnt schooling. 111 cOlllparing the North and South, one notes a quasi­
equality in proportions for the 20-24 year old age groups, but one abo
rcmarks in desccmling the age grouIJS towards the youngest that schooling in
Ihe North lasts much longer for the 15-19 year olds (gap of 18.6), is strongcr
for the Hl· I/~ )T~H plc1s (gap oF 4.7.), and starts eal:licr (the majority of those
age 5-9 years). The (o11lparison !Jctwectl girls and hoys rcveals clemcnts of

The schooling of the children deserves an analysis of the rates of
enrolment reached and their diverse variations, and the respective
proportions of children in the legal age groups for the different levels and of
the age of starting prima!)' school.
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2.2. The role oflegal school age al differenlleve1s

Primary school Lower seconJary Upper secondary College/university

The general appearance of the North and South curves (the national average
is, of course, situated between the two) points out two important things.
The first is the expecœd JccHne in the proportion of children of legal age in
tlle various levcls over the course of education. Huwcver, the paralle! shape
ànd position of the two intermediate levels, (namely the primalY and lower­
seconJary levels) tenJ to indicate that they are in the process of converging
to one single and same levcl (in the Nonlt as weil as in the South), which is

}'igllre 1. 9. Percent ofchildren of legal school age in each level North-Sot/th
100

An important indicator of efficiency of functioning of an education
system is its ability to galher togerher in different levels, the maximum
number of pupils of legal school age for the particular level (this legal age is
llsed to calculate net enrolment rates). This indicator reveals also the varying
degrees 10 which families· are closely tied to the culture of education. Recall
that in Vietnam, the prcscribed age for the different education leve1s is 3-5
years for kindergarten, 6-10 years for primalY, 11-14 for lower secondalY and
15-17 for upper seconùalY and 18-20 for the first stage of tertiary education.
The following figures illustrate these basic elements.

possible change taking place which will reqllirc a few more years of
devcl0pll1ent ta contïnn: thus the proportion aged 15-19 is slightly less for
girls, for those 10-14 years old, is close to equal for both, and for the 5-9 year
olds, exhibits an apparent reversai to the detriment of boys. Finally the
urban/ rural diffcn:nces situate the rural arcas consistently below those of
urban areas, except for those 20-24 years of age, but the gap is only really
significant for those age 15-19 (gap of 13.4).
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2.3. Age ofet1tty into ptimary scbool
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J~xcluding the pre-schoollevcJ where girls are less present than boys at
legal school age, the girls arc strongJy represented in aH other levels, and
partkularly with an important gap in tertiary education, 59% compared to
50% for boys,

what should happcn in the sense of a universalisation of lower secondary
education. The second thillg is Ihat: tlle curve (,i the North is abovc that of
the South, with a rcgl1lar growth in the gap, up tiU upper secondary school.
'1 'he respective positions reverse themselves at the tertiary education level,
but with only a weak gap, this inversion call be explained by the weight of
remalc representation in the South. The distribution of g1rls and boys
furnishes us with a different elucidation of the situation.

Figure I.1 O. Pm;el1tplchildl'en of legal school age in each level Boys-girls

The age of entry inta primary school is a reasonable indicator of the
adherence of hOllscholds ta educational values. A different entry age (after 6
years of age) is the sign of a lack of determination in the desire for normal
5chooling for children. An carly cnlry, on the other hand, i5 a sign not only of
strong desire, but alsa of an ambition for scholastic success of the children
concerned. Throughout the different levels. Otherwise, the average age of
entry rdlects the extcnl or the equilibrium between demand and supply of
schooling.

For the whole population, the age of entry into the first grade of
primary school ranges from 5 ta 15 years, but 79% of pupils of aIl levels
hcgan sehaot at () years of a~e, 7.4~/o before 6 and 11.6% after 6 years of age.
\Y./c examine the di\TfsC distrihllljoflS of thesc three groups below.
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The male-female distribution illustrates a relatively marked parallelism,
thus it is desirable to emphasise the Jramatic contrasts that appear by cross­
tabulating the three regions with the urban rural distribution:

Tùble 2. Age ~/en/~y in/o primary Jchool ~y ngion and ry urban/ mml dÙlribution

th - Central - SOl/thFigllre 1.". Age ofentry into primùry schooL

This regional distribution indicates that the greatest level of precocious
school cnrry is in the Central region (14.4% began at less than 6 years old),
the brreatest regularity is in the North (79.9% enter at 6 years of age, but also
79.1% in the South and 77.7% in the Central region) and the most
numerous late entries il1to school are in the South (17.3% after 6 years of
age).

Three things are of note in this table. The first is the sharp contrast
between rural and urban areas in the North and in the South, a contrast that
expresses differential schooling behaviour of households within a single
region. The second is Ihe astonishing homogeneity of the Central region in
this regard, including the precocity of age of entry for which the rates are very
high. The third is the almast opposite nature of the patterns of schooling
found in the urban North and the rural South. The urban North is

AGE 5 6 7 8 9 10 13 15
North urban [0,6 74,7 14,7
North rural 4,8 85 9,7 O,S
Center urban 16,1 76,6 6,3 0,8 0,3--
Center rllral 16,5 75,3 7,6 0,7
South urban 2,7 85,1 10,5 1,2 0,3 0,2
South runll 5,0 71,9 16,1 3,6 2,1 0,8 0,2 0,2
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characterised by a strong school discipline (the entry age for aIl childten is
concentrated around 6 years of age), with a certain ambition for success as
exprcsscd by the re1ativcly bigh rate of precocity (from lhis point of view one
cOllld also say that the rural North is more disciplined due to its hip;h
percentage entering at 6 years, but possesses less ambition). The rural South
lTlanifcsls a more relaxed disciplinc with l"he lowcst rate of children l'nt l'ring
school at 6 years of age, and a large range of entry ages above 6 years.

3. Educational level of the population of working age

Up till now, the analysis of schooling has permitted us to measure the
extent of past and present access to some amount of schooling for the whole
population. This analysis should he rounded out with an examination of level
of schooLing atl"ained. The Icvels are those defined hy the educational
institutions themselves, which ensure the transmission of knowledge and
which applies criteria to verification of their acquisition for the attainment of
differl'nt levels. We have rl'tained 8 of these supposedly progressive levels in
the hierarchy of general schoJastic knowledge3: (1) no schooling nor access to
adult education; (2) ability to read and write (" yes" rcsponse to the relevant
question); (3) incomplete primary schooling (access to grades 1 through 4); (4)
completed primary schooling (acccss to grade 5); (5) incomplete lower
secondary s<:hool (access to grades 6, 7, and 8); (6) completed lower
secondary school (access to grade 9); (7) incomplcte upper secondary school
(access to grades 10 and 11); (8) completed upper secondary school (access to
grade 12 and above). From the perspective of understanding the dynamics of
human rl'sources and explaining their rclationship with employment, w~ are
inlcrcstcd hcrc in the popuLtliol1 of working age (betwcen 15 and 65 ycal:s of
;]gc), distributed in S-year age groups as in the preccdillg analysis. For cach of
the dimensions ùiscussed, (total population, North/South, male/ rem;] le,
urhat1/rur~I), we wil1 flrst take as our subject the active population of working
age, and later includc stlHlents of working age in order to expand the
perspectives on this ,evollltion.

)./. Active population of lVorking age

Tite followinp.; fip,ure dcmonstrates c1early the curreot state and the
stages of evollltiofl of the education system. Leve! one (no schooling) is very
prominent from the oldest age !!,rollp to thosc agcd 50-54. This level gradually
disappears at age 30-34 ,bcn re-emerges and expands up to age 15-19.
t\nalogollsly, level 2 (that of tbose who know only how to read and write,
having t~kel1 or not taken adult education courses), is smaller but equally

rnli~ grlH'l~l ~chnbslic kn0wlrdp,r i~ ~cq\lired in ail edl1cation~1 csraIJ\ishmrnls, \\'hrlher g('ner~1 or
sl'ccialised. I.cvels :tllaincd in profession.il ,md Icc:hniGlI schools and in terliary education (the laller being
a~sociated ",ith levcl 8) are there[ore ta ken inlo acconnt here.
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Figure 1. 12. EdllwtioflaiievelJ of tbe active population ofworking age
100 ~==,..--"""==-"~"'"'

visible for the oldest generatÎons, and tends to disappear C' ietely at ages
below 50. Level 3 (incompi... .... primary) and 4 (completed 1 lmary), starting
from a very large base for those more than 60 years of age, also follows a path
that tends to shrink up to age 35-39 whcre il is maintained until the age group
20-24. rt is important to emphasise that these two levels expand for the age
15-19, in particular level 3, the first group of school dropouts. Level 5
(incomplete lower secondary school) remains important for ail age groups. It
undergoes a small reduction between the 50-54 and 35-39 year age groups)
but conùnuously expands up to the youngest groups. Note that this is the
second leve1 of school abandonment. Leve! 6 (completed lo;ver secondary
school) is hardly represenred at aIl in the age group 65 and older. Ir gains
growing importance up ta ages 30-34 and remains so up to age 15-19 where it
clearly declines. Level 7 (incomplete upper secondary) reI,l1ains titde
represented till age group 50-54. After that it increases regularly, but in a
limited way. This is the third leve! of school abandonment. Finally, level 8
(completed upper seconJary) is the most important of aIl in terms of overall
size. It is relatively modest a .: group 65 and above) but already the largest
group for those aged 55-5)11 remains so up ta the 20-24 year age group)
but subsequently dec1ines again to modest kvels for those aged 15-19. The
peak in trus progression is found in the age group 35-39.

This figure gives an overall impression of a positive evolution up to age 35­
39 but the decline which follows will be Jifficult to offset in order to recover
the preceding peaks. The statisrlcal data which were incorporated into th.is
graph allow us to ducidatc certain issues:
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'FaMe J_ f~df(('atùm(11 lellelr of t/7f' m/;,'e populatiol1 of lIJ()rkù~~ (~~e.

t\(;E ( ~ollll'Irl" 1JnfOIllI'1<-t.. ( ·'''1ll1'J..1'· l'"ff'IlII'il-ll' (''''I1I'1C'II' 1il" "" '1'11'1" I.ill·mle IIlitn:lIt'

LI" Ur Sec low I.Cl'" Sec l'rimary l'rimary
Second Second

6S+ 7,7 S,R 1,9 19,2 2R,9 19,2 3,8 13,5 100,00

f------ ..- ._-- ----
60-64 21,7 2,'1 7,2 15,7 16,9 28,9 4,8 2,4 100,00

55-59 35,3 3,4 5,2 18,1 14,7 13,8 2,6 6,9 100,00

50-54 41,5 2,3 14,0 9,4 15,8 14,6 1,2 1,2 100,00

15-49 50,00 5,2 11,9 9,9 10,5 11,0 1,5 100,00

10--14 51,7 6,'1 15,3 11,1 6,8 7,4 0,2 1,1 wo,OO
'--

35-39 53,S 8,2 17,1 13,9 6,7 4,6 0,2 0,8 lOO,OO

30-34 44,5 7,R 21,1 15,8 5,6 4,9 0,3 10U,OO

25-29 46,2 9,'1 17,0 15,4 '1,6 5,7 0,4 1,3 100,00

2(1-24 .19,0 10,·1 1(,/. :~ll,9 5,n 5,8 O,tI 1,9 1tln,OO

15-19 11,3 5,1 Il,R 41,U Il,8 1("tI 2,6 !OO,llO

Tot:ll 1(,(\6 2RO 597 SR3 ').97 :\ Il) 17 '19 3ROl)

pop,
'Yi, 43,7 7,.1 15,7 15,1 7,13 8,1 0,'1 1,6 lOn,Il0

This tahle indicates the shar<.~ of cach 1cvcl as a proportion of ail other
levels. Clearly lcvd 8 (cOl1lplcled upper sccondary school) is the most
imporlanl (13.7%) for the lolil! aclive population, bill the slltnmi, is o111y
53.S'j/n atlained Gy those ~Iged 35-39 years. Othcrwise, one should emrbasisc
that the total share of incompletc levels (dropouts duting a particular level) is
30.8%, which is equally dislluicting for the functioning of the edllcatiollal
system and its connection to the economy as the same figures for incomplcte
lcvels which atnount l"o .17.1 % for Ihe 20-24 ycar age group and 62.<l% [or

t1Jose age 15-19. This said, wc must l'cmem!>er that thesc two age groups have
not yet all cntered the acl"ive popUlaliof1 because many are still of school age.
\'V'e will thus tHlW examine \Vhat the situation wOllld be if one added in the
cm1'el111y cnrolJcd in all lrvcls of schoolillg to the group of working age fo
which fhey correspond.

3.2. ActÎlre and c.orolled population of wotldng af{e

hgure 1~ reveals a morc rcassuring perspective. One sees, in faet, the
saille inCl'case in level 8 for fhe group 25-29 as for those age 20-24. Sincc,
Otherwise, this figure includcs in particlllar indiviùuals in the last two age

groups who are still in etlucalional establishments, the notion of incomplete
lcvcl is nof totally v::llid. 'l'hus, the expansion of the sharc of 15-19 ycar ol<ls

in Icvcl 7 (incotnpletc "1)11('1' sccondary) includes people who arc currently

pursuing Iheir schooling at this level and who will rcach at least a sharc
cqui\ralent to that of thase age 20-24 in level 8. The last level, in ail
prohahility, will continue to incrcase.
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17zgtlre 1. 14. Edttrational levelJ of the tu'/ive population. North

3.3. Active population of working age North/South
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Figllre I13. Edf iUfJallt:LJt:iJ of tbe active am! enrolledpoplllatiofl.vorking age
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The distribution of levels of schoo\ing of the active population reveals
a very large diffcrence between the northern and southern parts of the
country, which does not allow us ta pn:Jict the comparative rates of school
attendance. The two figures below illustrate these contrasts:
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Figure 1.15. EducationallelJe/r ~lthe active population. South

3.4. Active population of ''Vorldl1g age Male/female

The twa figure~ for flle North and the South indicatc considerable
g:lpS. \X/hile in the North, levd 1 (no schooling) no longer appears at age
groups belo\V 50, il remains present in the South and cven incrca~c~ hctwcen
age groups 25-29 and 15-19. ln contril~t, level 8 cotnpietely domimtes the
chatt for the North, \Vith a progre~sion that only slightly declines for thosr
in the 30-34 ycar age gnHlp but late\', \Vith the 25-29 year age group (al
77.2%), mal1age~ to exccc<! the Icvel (76.7%) achirvcd by the "r;lmol1~"

gCl1cration of 35-39 yeats. The curve naturally falls for the youngesl group,
but, one thing that \Vas less cxpected, is the important share of level 3
(incotnplete primary) (or the 15-19 year group. Tn the South the level st;llts
out modestly and progresses gradually reaching a maximum of 37% for the
3.1·39 year age group, and ncver again attaining that proportion for the
youllgcr groups. Otherwlse, lite share of incomplete lcvels, in particular for
illcomplete lower secondary schooling, increases strongly (reaching a total of
6().611'o for the 15-19 year group). The results found by including enrolled
people of workinR aRe cOf\ftrms the maintenance of a high leve1 in the
North and reveals a halfing of the dec1ine in the South.

r: EPJ~ H· T\IOI.lSA/ORSTOM

I\s between the North and the South, the contrast in levels of
education for men and women is very strang, but the changes sketched out
are dissimilar. Proportionally, women start much lower than men, the highcst
lcvel for women of 65 yea rs and oider does not exceed incomplete Iower
sC(.()l1c1ary school. Jklow Ihe age of 5.1 yeats the hip;het educational 1cvc1s

bcg111 to progress strongly and culminate in the 35-39 year age group, only
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Figure 1.17. li. ilion leveiJ ofthe adive ,/Jopl/latiotl. Females
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What is remarkable in the structure of these two graphs is tnat we
observe an inversion of trends. Between the group aged 65 years and that
ageù 35-39 years, active men are proponionally of a higher educational level
than wo1l1en. The situalÎon reverses itsdf starùng with the 30-34 year age

Figure 1. 16.Edufation leveiJ ofthe adivepopulation. Males

falling slighùy then rising agair (he 25-29 year group. For .:n, level 8
increases equally fast but ear!· ,ce Gy the age group 55-59 tcl already
atlaincù an alrcady high ProPl' Progrcss is slowcr in the you116cr groups
anù the curve reaches the highe:ll point for the 40-44 year age group then

sllbsequenùy falls.

BU ­

70

60
~
'" 50
~

1
1
l'
I-

I
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1



CI':PRH-MOLTS/\/ORSTOf\!

group and the g~p itlcrc~scs to the hcncfil: of worncn up to the 20-24 year ~ge

group (31.6% in level 8 for mcn compared to 46.6% for women). If one
includes thase enrolled, the tendctlcy is reconfirmed, including for those ~ged

15-19.

1'0 finish our examinatioll of education levels, now let us obselve the
urban rural differences.

3.5. Active populatiol1 of 1Vorking age Ulban/Rural

f-'lgtlre 1.18. Education lel)el.r ~r the active population. Urban areas
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1. Type of initial training of the active population
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Figure 1. 20. Initial training q/ t/·,l:l'e population lry age

'J'he graph below and the accolllpanying table give a rather clear idea of
the stail: of pwfessional training in the active population from noo­
agricultural households.

B. Training

After examining the oifferl:nt~spectsof education, we still need to deal
wilh training in oroer ta compl"he balallCL shcet of education·training
potential. Recall that training COI. s of al! e1ements of appreaticeship and
technical and professional trainin; short or long ouration, received by the
active population during ano aEter gClleral education. This means that training
received in tecl~l1ical and professional secondary schools and a11 training in
tertiary education are equally taken iuto l\ccount. The training èxamined in
this section refers to initial training corœsponJing to the occupaLion practised
at the lÎme of the sUlvey by the active population. This training, when it
exists, which we will sec is Hot always the case, is characterised by its type, (i.e.
the type of institution, organisation or cnvironment where it is acquired) as
weil as by its duratiùn.

These two graphs inoicall' arly higher education levels in llrban areas
compareo to rural areas, which .llt surprising. What is of morc interest to
note is the panicular evolutiol1 of rural areas for which one perceives an
increase in the proportion of intermediate levels (complete and incomplete
lower secondary school) ta the detriment of lower and higher leve1s. The
urban arcas, for Ibdr part, appear to resist to some extcnt the decline in levels
that fol1ows the peak for those age 35-39. These tendencies are reconfirmed
when one includes enrolled individuals in the corresponding age groups; we
observc a subsequcnt progrcssion in urban areas whcn one passes from the
25-29 to 20-24 year age group, while the curve for lcvel 8 remains flat for the

same ages in rural areas.
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'l'ah/e 1. Initia/ /1'(Jil1in,~ 0//17(' arlifJ(' fo!m/a/io11 hy (~~('.

VIl,,/.ecll VIlC. I.llr~(· Il fI"Y "1'I'rt'lIli'T "',,,,ily P,,"lie .., J'rivale N..
School priVlIll' clIlcrpri~c Rhi" in Il occnpa coll. in!!t. in~titntioll training
(InnA' in~l. (long ~m,,11 lion (~horl (shorllcrm)

. tcrrn) tcrnt) cnlcr"risc lcrrn)

65+ 5,8 1,9 5,8 3,8 5,8 9,6 3,8 3,8 59,6

60-64 9,6 2,4 9,6 4,8 3,6 13,3 7,2 4,8 44,6

55-59 24,1 2,6 6,~ 6,0 4,3 8,6 5,2 2,6 39,7

50-54 26,3 1,8 5,8 7,6 4,7 8,8 4,7 1,2 39,2

45-49 33,1 1,5 7,6 4,1 1,5 5,8 4,1 2,3 40,1--
40-44 26,9 1,1 R,.3 4,4 3,3 8,9 7,4 2,4 .37.3

1----

35-39 26,7 I,R 10,'1 5,4 2,9 6,2 7.8 2,2 .36,6
--- ----1----

30-34 IR,8 2,5 7,3 1!,4 3,4 7,6 6,5 4,6 '14,H_. 1------
25-29 16,3 4,2 5,9 0,9 6,6 11,2 4,2 5,9 44,R

20-24 11,8 5,0 6,4 1,9 5,8 14,6 6,7 6,0 41,9

15-19 3,1 5,1 0,5 8,2 17,4 1.5 4,1 60,0

What is most striking is the extreme1y important proportion of workers
who report havlng had no training. Oepending on the age group, this
proportion never dcscends beJow 36.6% (rate for 35-39 year olds), that is onc
out of three people, and is aroul1d 60% for those age 65 and 15-19, or ahout
two out of three people. Ncverthc1ess,. this proportion diminishes regularly
when one passes from 65 years to 35-39 years, yet increases for the 30-34 and
25-29 year age groups thel1 ag<lin f<l11s for the 20-24 year olds. For the latter
one cao note, however, that the types of training th:lt are on the increase
Îndude espeeiaJ1y short-term or llon-institutional tr:lining (family trade) and to
a lcsser extent apprenticeships in small enterprises, whereas the share of long­
tcrm professional training :lt public schools diminisl1cs. Overal1, since the 45­
1\-9 year old generation, the latter seem to have lost ground somewhat to
private establishments providing longer ferm training. Otherwise, tr<lining in
large enterprises remains present. Finally, training acquiredin the afmy,
rclativcly important for those <lged 50-54, faIl relatively regularly until the 25­
29 yeat <Ige group.

The current situation of training for the active population might
1hl'l'cfotT be secn \Vil Il <1 CCI'I :lin pcssitnism. Ilowcver, if one artifjcially
includes in the table, pupils currently in technical schools and students in
universities, who w11l cventll:llly ~nter working life, the situation is mueh more
optimistic. The proportion in long-term professional or tcchnical training
inereases from 18.1% to 19.3% for those age 30-34 from 16.3% to 19.6% for
those age 25-29, from 11$% to 31.9% for those age 20-24 and finally from
0% ta 38.1% for those age 15-19. The folIowing graph illustrates this
thcorctkal shi ft:
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2. Type of initial training. The North-South situation
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Figure 1.22. 'IlJitial training. North.
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The examinalion of the situalion slarling wilh the lotal population has
pcnnirrcd us to identify certain very gcncral trends. Howcver, it is in
distinguishing the North and the South that one is much c10ser ta reality. The
extremcly different situations in the t\Va regions permits us, in fact, ta mllch
better identify and localise the adval1tages and disadvanrages of professional
training. Here arc the graphs for the North and the South which selve to
illustrate the ditTerem economic histury and education traditions in each
reglOn.
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hf!.ure 1.23. Initial hflinù~~. South,rro
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AgegroTlp

The first difference that jumps ta the eye when one glances at thesc
two graphs from the oldest to the youngest groups is that in the North,
lhings tend to evolve (positivcly or ncgativcly) From one age group to the
next whereas in the South, the different age groups more or lcss rctain [he
same structure. The second is ilJustrated by the very reduced proportion of
long-term training in public lechnical and profcssional schools in the South
in comparison to the North. which leads to inverse proportions in the
Iltltnb.er of workers without ail)' training. Finally, the lhird diffcrence is lltat
the structure of other types of training is not of the same nature in the two
rcgtotlS. ln the north, training, mainly formaI in nature, in large enterprises
has dominated throughout several generations. In the South one sees more
training on-I he-job in tradil.io1Ud trades. Regarding other types, the army
plays an important mIe in training in the North up tn the age group 2S29
y(~ars, and in the South it is not really important except for the group 50-54.
Apprenticeships in small entrrpriscs occuPY only a narrow fringe in the
North (with a transitory expansion for the 25-29 year olds), whi1c in the
South, they hoId a more important place than training in large enterprises.
Pinally, in the South, the role of long-term training in private institutions is
present for aH age groups. ln the North there are only traces of this.

('F,PHH,MOI,lS,\/ORSTOI\I

In a more global sense, one could say also that public education
institutions, large cnlcrprises (State-owned) and the army have a quasi­
monopoly in long-term training in lhe North. In the South, State institutlons
arc tlluch less prevalent in long-term training (which are after aU 1css
dcvelnped), and in contrast with the North, they play a significantly more
important rale only in short-term training.
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2. Type of initial training. Malc/Female

'1'0 complete our examinatioll of training, let us now look at the
respective situations of men and women. The comparison betwecn the North
and South permittcd us to put in a prOl:ninent position the very large
structural differcnces betwcen the two regions of the country. The
comparison between men and women shows us, above aIl, temporal
differences in the evolution of these t\Vo parts of the population.

If one sets aside the overall grcater proportion of women without
professional training comparecl to that of mcn, the t\Va graphs illuSI rate above
ail an inverse evolution in the situatioll \ s much as the men IL l~ seen an
almost rcgular decline in their ovcrall raI, 1 training from the ag ,~roup 60­
64 to the youngest group, the women have followed a reverse path to the
point of attaining, for the 20-24 year olds, a greater overall proportion of
lrained inJividuais than for men. We have eU'lier found a sirnilar reversai with
regard te> education levcls. What is especially striking is that the proportion of
long-term training provided by public schools tends to clecline for both men
and womcn starting from the 45-49 age group, but this dec1ine seems to
stabilise for womcn at age 20-24. Finally the internaI structure of other
training received illustrates significant clifferences. The share of training in
farnily trades is more important for women to the same extent that training in
the army is more important for men. The training in large enterprises clearly
continues to rcmain present for women, while for men it tenlls to be less
important than apprenticesltips in small enterprises. Finally men have hau
more opportunities for short-term training, especially in public institutions,
while women are favoured more by private institutions, in parqcular for those
less than 35 years of age.

Ft~fje 1.24. IlJitial tmilJitJ . Males
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3. Conclusion on education-training

90

r'igure 1.25. Jllitiallmil1ù~~. 1tema/es
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70

i\ cert~io 11umher of pre1iminary conclusions can be sketched out
through the examination of education-training potentia!.

\'<Iith regard ta school at.tendance, first of aIl, which wc have defined
wilh relaüon to the minimum level of schooling, we can not he1p but be
surprised by the cxtent of acccss to education which extends even ur to the
olclest generations for the wholc popubtioo of non-agricultural households,
Howcver, this high overail access suffers from inequalities between the
l10rthern and southern rarts of the country, by the lowcr gener~1 participation
of women (especially aIder women) compared to men and by gaps betwccn
urban and rural areas.

In addition, education of children presents, on the whole, a positive
picture based on the proportion in each age group who arc mobilised (96.1 %
of LO-14 year olds), the signs that appear of the beginning of universalisation
of lower secondary education and the increase in the "strength" of girls in this
regard. However, participation in education appears to be earlier, more stahle
and more prolonged in the North than in the South and in urban arcas
eompared ta rural alTas. The hall<1lin~ of legal schonl age cohorts is hette! in
the North and for girls than in the South and for boys. Finally, the variations
in age of entry into primary sehool imlieate the existence of diffcrent, if not

opposite, cultures of education bctween the urban North and the rural South.

Concerning the education levc1 of working people, which is the truc
criteria or the pellctralion or c<1IKalioll, the Icvcls attaincd appear satisfactory



1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

U~I'IU 1i\IOLlS,\/URSTOl\1
---------------_.__ _-------------

with 43.74% (the highest proportion for ail leve1s) of people attammg the
highest level which in ollr classification is cOl11pleted upper secondary school.
llowcver, a drop is llUled in this high levd after Ihe peak atlained oy the
group aged 35-39 (53.5%) signalling a shortfall in the relation between
education supply ami demand. It appears ,hat this shortage is being overcome
and the observed strength of the cohons of cunent srudents pennits us to
rhink that the increase will continue. On the other hand, the large proportion
of people in incomplete lcvels, especially among young working people,
signais insufficient control of education l1o\Vs. Finally, one should recall the
considerable gaps in education level to the de triment of the South in relation
to the North, a stt'onger push for education in urban areas and an inversion in
trends for women. Working women iLss than 35 years of age arenow
proportionally more educated than men of tht: same generation.

Professional training o[ft:rs a grcat in relation to the analysis of
education. Training appears to !Je in retreal compared to general education,
and the outlook is pessimistic. 'l'he proportion of workers who report not
having received any training is very large (belween 36% and 60% depending
on age group) and this is only with regard tu non-agricultural activities. In
addition, the North-South and malc-femalc cleavages take on a particular
importance becausc they reveal su:ong tcndencies to diverge as for example
working women less than 35 ycars of age who are now more or better trained
than thcir male counterparts. What's more, the share of public professional
and 1<mg·rerm training is facing a decline that is not eornpensated for by the
contribution of orher players in training, in particular, large enterprises. What
is developing seell1s to be primarily short-term, institutional or faITÙly-based
lrallllng.

On the who1c, and Lo compensate somewhat for certain rather negative
findings, one could summarise the analysis of education-training by saying
that educaùonal potential has sropped ils decLine as the increase in young
scholars al universities, in particular fcmales, permits sorne optimisrn, at least
in the statistic rcalm. YLI the levels attained by 30-35 year olds have not yet
l)cen surpassed, nor have 1ht: large c1eavagcs bccn ovt:rcume.

II. Utilisation of education-training potential

This section analyses the ways in which education-training potencial is
ucilised in production activitics, that is to say, the different types of
rclationships that exist between education and training of working people and
the employment that they engage in. We will consider the variety and
hierarchy of education-training presented in the first section, in relation to the
varicty and luerarchy of employed engaged in, in order to identify the type of
connection that exists between tht: two structures. The structure of
employmcnt will be analysed with respect lu institutional sector, type of
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1
elllployment engagcd in and socio-professional category, the b1ter
designating both a specialisation and a (]ualification level. ·1
A. Education level

1. Education levcl and instÎtlltional sector

Placing the education ievels, presented in the preceding section hut
1>rollght Forth again here in sevcn rat her than cight calegories hy combining
the lwo lowest leve/s, in proximity with the 10 insdtutional sectors that we
have distin luishcd ,ives us lhe [ollowin) Jicturc:
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Figllre 1.26. Edlltl1liol1 le/le/ alld illJlitllliolla/Jeclor
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The education Ievds al the extremes indicate that their holders dispose
of inverse ranges of choices. Thosc \Vith Ihe highest education levcl are found
in ail seetors, of which 34.6% nrein the State sector, while 72.9% of people
who have no schooling are round in the private unregistered sector and
14.3% in family enterprises. One sees that the total shate of these latter two
scctors diminishes proportionally as one increases in education levcl (from
87.2% to 41.7~/o), while the share of the State sector /civil service follows an
inverse p:1.th (from 2.9% to 49.7%). The North-·Soulh distrihution in this
domain (not presentee! hcrc) indicates tha t in the South, the distinction
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2. Educational level and type of employmem

Sdf-ellll'Io)'ed Emplùycc J;amily wurker Uneml'Io)'ed
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One sees in this graph that the hicrarchy of educational levels plays a
very strong mie in access 1O the status of cmployec, i.e. salaried employee,
with 62.7% belonging to the highest education level. Otherwise, one notes a
parallelism in the suucture of eJucational levels of heads of family
enterpriscs and self-employeù indiviùuals, as if they constitute the same
group. hl1nily wllrkcrs arc al a1l ovcrall slightly higher education 1cvcl than
the first two groups. As for the unemployed, one cannot help but be
surprised by the rclaùvely high proportion (38.8%) who have higher
educationallevels.
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Figure 1.27. Edut'Cltionalleve/ al/d type ofelJJployment
100 "---r"'~.-.,....,.----r~-,-"""""'.----r~"""""'~-T."":":~"""'-C-"-"""

bClwccn comp\elcd anJ il1colnplelc kvcls is Iess hierarchical than in Ihe

North for delennining the range of choices of institutional sectoL Tn the
North, incomplelc lcvcls are in some way sanctloned in this perspective,
which inJicates the Jiffercntial value of diplomas in the two regions.
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3. E(lucational level and socio-professional category
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Having noted that people who are jl1st lilcrate are found principally in
1he cateRory of manu al workers and to a lesser degree as workers in
commerce, one c0111d remark th:l.l the two groups "no edllcation" and
"incomplcte primary" bave a si111ilar destiny \Vith a majority in the category of
workcrs in trade. While the four highest educatcd groups are found in almost
every category, (excluding that of agricultural production), it is the most
edllcated group that is most represented proportional1y as civil servants,
technicians and administrative employees. Finally the categories of mallual
workcrs, service workcrs amI tradc workers arc rccruited from aU education
lcvds, which per11lits liS 10 l10dcrstand that professional ski11s are very
hClerogeneous in a11 of lhcsc socio-profcssional catcRnries.
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B. Initùtl professionaJ training

1. Initial professional training and institutional sector

tlgure 1.29. InitialprojèJJionai training and imli/utional Jec/or
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IIl'rivalc ,e<:loc (uO!"egi:;IereJ) 19,1 58,2 33 33,6 39,5 46,3 31,3 40,7 59,9

mDail)'/ shorl I<:cm wocke.., 0,1 0,4 0,6 0,7 0,3

0100% foreign cOJllpany 0,3 0,7 0,7 0,1

W.I"illl Vcnllll'c pl~v"rc fureign 0,9 1,5 2 0,8 0,9 3,7 0,6

8Joinl Vt:tlrucc puulie-forcign 1,1 3 2 0,3 4,3 0,7 0,8

el l'rivale ,nl<" (regislered) 4,!! 16,3 4.1 7,!! 23,1 8 8,1 18,5 8,9

o l'-omill' cmccprise SCClOr 5,1 18,4 !l 7,8 20,4 39,4 11,4 20,7 18

o (:ollcetive/ COD crarivc Sl:(.(or 0,8 2 0,6 0,5 0,7 0,3

Dl Slale scetor 44,8 6,1 47,2 30,5 9,5 3,3 29,9 12,6 9

13 Civil servire 23,8 1,9 19,5 0,7 0,8 13,7 0,7 2,1

Recall that here wc are not dealing with the strictly hierarchical levels
like those in education discusseJ above. 1Iere we are discussing types of
training which are JistinguisileJ first of aH by their existence or non­
existence, thcn by their length Qong-term/short-term) and the inslitution
providing the training. Ir is in this manner that one can attempt to evaluate
the structuring effects of the Jifferent types of training. One can see that the
holders of long-term public training appear predestined to find a job in the
State sector or civil service (68.6%), whilc those without any training find
themselves (77.8%) in the private unregistered or farnily enterprise sector.
Setting aside training acquired in the army which orients 50% of holders
towanis employment in the State scclor or civil service, the local10n of
training is often also the place of cmploYllwllt. This is truc for training in
large enterprises (47.2% in the Statc scctor), in small enterprises (59.9%), in
the private unregistereJ sector or the family enrerprise sector with training in
a family traJe, (85.7% in the lWO same prececling sectors). Finally, one
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discovcrs ~ sort of ~ll()m;dy: h~villg rol1owcd IOl1g-tcrm privMc tr~inillg or

flot h~ving received ;lI)Y tr~illing ~t ~n orients people tow~rds the s;ltne

scctnrs in about the s~tne proporticJns, wilh a slight difference in th;:lt the

long-tenn privaIt' tr;linillg k~ds 16.30/0 of pcople tow;:lrds the privatc

!"cgistcred scc1or, whilc pCOllk \Vil hout an)' tr~illillg arc spl"('~d out over aU

scctots.

2. Initial profcssiotlal training and type of employment
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3. Tuilial prof<'ssional (t~illjng and socio-professional catcgory
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private training, training received in large entcrprises, apprenticeships in smaU
enterprises and short-term private training dorninate for the manual workers
who constitute therefore a very heterogeneous group from the point of view
of skills. The trailùng received in the army is dominant for service workers.
Finally training rcceived in a family 'settillg is most prevalent for trade
workers.
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C. Diploma

The diploma is the cerdficate awarded by educational institutions to
studems who have successfully completeJ the tests of knowledge that
confirm the end of a level of education. It possesses a symbolic but also legal
value bccause il is a document that can be required for recruitment
procedures, in particular in the State scClOr and civil service. It has the
drawback of compressing the hierarchy of educationallevels by ignoring years
passed in incomplete levels on the one hand and not differentiating the
knowledge and skills of those who have not obtaincd a diploma for a
particular level, on the other hand. l t should have a much greater effeet on
lhe struClllre of 1he training/emplnyment rdationshir than the eclllcalional .
levds.
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1. Oiploma and jnstjtlltiotl~1sector
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1
Thc rcgulatillg <.'flcet of 1he hietarchy of diplomas on the structure of
di ffcrent institutiollal sectors is very striking in this graphical representation,
Thus the absence of a cliploma prevcnts ta sorne extent access to civil
service hut greatly opens up the doors - one coulJ reiUy say bydefault - to
Ihe private 1I1lrcgistrl'cd scc\or. The more one fises in the scalc of diplomas,
the more the other sectors open up by reducing the possibilities of access
for those who remain at a lowfr diploma Ievcl. 'l'hose with diplornas at the
highcst 1cvel of the hicr;lIchy ;,1' offcrcd to them ~ feal "houlcv~l'd" for
access to the State sector ami also to public service. llowever, one couId
also remark that no sector is impcnetrably closcd, even for those without a
diploma,
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Tkre as weil, the regulating effect of diplomas ùoesn't ùecline, but is
linked tightly ta the structure of production in Vietnam in the domains of
non-agricultural activities. The predominance of the State in salaried
cmployment being what it is, and the State applying its own regulations,
access to saiaricd ell1ploymcllt is the privi1cgc of t!Jose with diplomas who
(Ind a position appropriatt: for the educatioJl levd that they hold.
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2. Diploma and type of employmcnt
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Olle cOIIl<l t"Cp(';) 1 the S;)l1l(' comment;)ry fiS ::Jhov(' fiS fflr :IS the cffcct or

Ilicrflt"cl1v is COllCCrtle<l. Thlls 1)<>'5'11) of people without diplomas fintl
thcmselves in the three categories: trade workers, service workers and mflnual
workers, while the proportion of people with a university or college diploma
in the sflme cfltegorics is only 1'"U~I);'I. 00 the other hand, 60SYo of thcse salnC
university dcgree holders' (Ire in the two (;)tcgories of civil servants, thcse

categories heing closed to people without a diploma.

3. University specialis~tjonand socio-profcssional category

Analysing the rc1atintlsllip th:1t exists hetwcen the specialisfltion Sl:udietl
tluring university education (university and collcgc) and the socio-professional
C:llcgory whcre an individllfl] cllrrctltly works pennits us to cvaluate more

fincly the Jegrce of matching betwecn tr(lining (lnd etnp!oyment. One must,
however, keep in mimI in that in making this qukk presentation that we have
emphasised strongly the place of the State, quasi-omnipresent in training and
in cmploymelH, which signifies that the matching rese(lrched here is to a large
otent a limitcd one.The da!;l prcscoted bclow indecd provide some examples

of very close correspondcnces. Of thosc who have followeù a medical

specialisation M the university 82.1 '~/o arc civil servants in health services. Out
of former stuùents at ped~g()gic;ll l1t1ivcrsilies, 76.8% afe civil servants in
education. Of former studcnts in po\ylC'chllic universities, 69.2% ~re

technicians or heac.ls of workshops.
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The situation, however, remains open, and the matching is not
absolu te, however a certain logic is to a large extent respected: aH former
students of higher education find themselves in a majority which is never less
than 50% (foreign languages) and which rcaches 92.8% (health), in the three
highest socio-professional categories.

4. Conclusion on the utilisation of educaLion-training potential

This section on utilisation of education-training potential aimed to
evaluate the degree of concordance between the structure of education­
training and the structure of employmenL wil h respect to different aspects.
This was mainly a question of measuring the structural effect of different
levels of knowledge and skills acyuired - not the content of training at this
stage of the analysis - on different positions, types and categories of
employment.

Wc have tllUS procecded to syslclllatically put into perspective the
different clements of the structure of educational attainment (education
leve1s, initial professional training, diplomas) with clements of the structure of
employment (instilutional sector, type of employment, socio-professional
category). The partial coverage of different elements of the structure of
cducational or training attainment (for example levcl of diploma), on one
hand, and a cenain rdationship belween insLÏtutional seetor, type of
cmployment and socio-professional catcgory (for example the direct link
belween public sector, salaried employment and high and medium skill
categories) on the other, e1ucidate clear correspondences between each
element of the structure of attainment and each clement of the structure of
employme Il t.

The diploma which is bOùl a summary and at the same time a
distortion of the structure of attainment, comes out, as wc expcctcd, to be the
strongest rcgulator of the structure of employment, in particular of the socio­
professional hierarchy. On the subject of diplomas, the case of technical and
professional secondary schools reveals an influence which is not small.
i\ccording to regulations, the diplomas of thcse schools are equivalent to
those obtained at the end of grade 12, that is, diplomas of upper secondary
school, but since the acquisition of technical and profcssional skills are added
to the attainment of general education, the diploma awarded bestows on its
holders a better position in the socio-professional hierarchy.

Finally, the State, which maintains a major presence in both education
and training and employment could not appear not to be the "orchestra
conductor" in the training-cmploymcnt link.
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II). The evolution of education-training potential and the
behaviour of houscholds

\Ve have scen in section 1 that education-training rotenlial has begun
a ncw evolution. Not onl)' has the decline in education 1cvds bccn
interrupted, but the bCg1nning of :10 inucasc is starting to he ohservcd. This
is particularly perceptihle in the age grollp 15-24 which sccms really tn hr at
the locus of rhat evoll1tion. 'J'he proportion of individuals in this age grol1p
who arc still in the edl1c:1lion sy~rem compared to those alrc:1dy working
al1<>ws us to think that a solid incrcase of education lcvels i5 underway, with
lhe 15-29 year olds promising slill more than those agccl 20-24. AIl of this is
sittlaled in Ihe cOlltexl or prorollnd changes ovel,' Ihe past 15 years which
~lave affeclül not ollly the cconolllic fabric, but also the ùynamics of hUlTlan
rcsources and which is reflcclcd also by a trend lowards a narrowing of Ihe
base of the population pyramid and a reduction in the si7.e of families.'! It is
clear that the behaviour of hOllsellolds is in the process of transformation in
the c1emographic sphere as well as in the education sphere. This behaviour is
situated in a double context, that of changes in the short-term which
procluce conlemporary family strategies, :lnd th:1t of changes in the long­
term which are products of intcr-gencrational ùynamics. We will provide
sorne simple illustrations helow.

A. J'lie cOl1tC."'( orcOl1tCf11!,Ot':IIY (;1I11i1i:II CdllC:ltiol1 ,<;tt':ltcgic,ç.

\X/ilh regard 10 sc!Jo()lillg, f;ullilial stl';l1cgic~ arc analyscd in t('nn~ 01
plans :lnd behaviour which are consequences of the Ilumber of children a
couple has, pre-school education of childrcn, age nf cotry into primat)'
sehool, the lcngth of schooling and lhe amoullt spenl on education. These
strategies are obviollsly nol uni ronn for the whole popUlatiOIl as wc have
already scen in the aimost opposite behaviour of urb:ln northern households
and rural sOllthern households with regard tn the control over age of elll ry
into primat)' schoo!. Ail these strategies merit analysis in detai!. Howevcr, Iwo
illustrations are proposcd. The [irst COllccrns the relationship betwecn the
lcvcl of education of parents and the nUlllhcr of childrcn the couple bas. The
second conccrtls the 1cvel of education tn which parents aspire for their
childrcll.

1~('(' ('opllbtion SllllcllliT :1IId h"",{'\wld (,""'l'o,ilion. llllel-Censai f)(,lTIograrhic Smv~y 1994. SPI!. Iblloi .
.1 aflll:ny 199 1.
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1. The number of chiJùren uorn to a couple

~
'"~

ct

20

la

a

No (:0111 n.:aJ Uncolllpklt.: Complele
LJncolllplcte (:olllpletc Uncomplelc Compll:le

lower lowcr
eJucation anJ writc prunary prunary

upper uppcr

seculIJary secondary seconJary secondar

136+ 32 27,3 20,9 lU,3 13,4 1,3

04-6 46,7 45,5 46 49,1 31,2 23,7 25,6 J.I

03 4 18,2 1Il ,9 20,3 23,4 36 27,3 22,9

1::12 9,3 10,6 13,9 24,9 33,9 36,4 49,4

01 8 9,1 2,9 4,6 7,2 5,9 10,7 Il,6

Thcsc two graphie illustrations indicatc wellthat the highcf the
education levd of the parents, the grcater the tenJcncy to limit the number of
children. What is more important still is to note that the trend is still more
c1early maintaineJ for mothers than for faLhers. Thus the proportion of
fathcrs with completed upper seconJary education that have only two
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chi1dren or less is 56.2%, and ror t1lOse whn have thrce or fewer children Ihe
ligure riscs 10 HO.3'Yo. ["or tllolhers (lf t!te samc lcvcl, Ihe respective

proportions are 61 % and 83.9%. On the other hand, the proportion of
falhers without education who have two or fewer children is 12.5% and
37.5% for lluee Of more chiId l'en. 1·'or mothers. the corresponding figures are
17.3% am) 21.3%.

2. Education levels to which parents aspire for !}leir children

Figure 1.38. Educatio11 /e1Je/ a.rpired 10 accorrliflg to falher'J education let/el

1:~ :IL .,\~'j ·li... i.~, .., i'H.d-},; ",ÙI,iI ,~I;!;l ::~-=I
AlI ~ , ;' if )~'n :';'i.~; Hl: :!\~t>t Je

..... ,. .~.,.': j~ , ' t! , r -.4>. ' ,
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1
1

1
1
1
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ll"iv, dil,l.
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0,9 O,~

2,3 8,3

8(,,2 R7,~
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v oc, Ct'fl.! di,,!.

..
1-----1 .. I~

'1,1'
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llppcr StT.
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1 1

l.o\Vf'r .~tT.
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Pfirll . ..;choul

ccrtif,

SIi,8 7·1 IP,I---_._- -----
18,6 , S.2 6,7

8 1.1' 1,5

O,r.

O,S 0.<) n,2

10,1 '1,'\ ~,7

2 1.1' 05
1,5 0,6

(,() -

No dip'oll1:1

0-

o ()m: dip!ollla

o ()11<: occllllMion

o "rprt:llti(t'~hip

o \Vorkcr/ craft~mal1

The grcat academic ambitions of parents for their children is striking.
and fol\ows an ascending curve according to their educational level, with
univefsity aspirations alrcady very high for parents withollt any schoo1ing.
'l'he high projected Icvcls ~h()ulcl he rut into perspective witb the influx of
studcnts who have been to Victnamese unÎversÎties since 1991 (an incrcase
of 32.8% at university and of 13.5% in collcgcs between 1991 and 1995),
This allows liS to predict cOll1 inucd pressure for entry into the university.
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These familiàl ambitions, pf immediate import since they will have
logical conseq~eqces f'?t. m~ prolongation of schooling, are themselves
inscri~ed in the longer term tr~pds which span the generations.

B. Inter-generat!onaJ cf.Y~pmics

Two kinds of inter-generational comparison are presented here, on one
sicle, the comparative educatign levels of grandparents and fathers, then
fathers and theii children) on the other sicle the comparative socio­
professional categories of fathers and children and mothers and children)
considering only people wJ:1o have aIready completed their schooling.
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1
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1. Inter-generational educational levels

F":~II1"(? 1.10. l~dllC(ltio"allr.llel nff!,m1/{lfathr.r anrl/alher

Inn
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1
~I

1
1
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El Une, upper sec,

rnCompl, lower second,

DUne, lower second, 1
o Campi, primary

rD Une, primary

El No nlueatiotl 1
1

The relationship in edl1cMion levc] of gr~ndfathers and fathers are very
clear and partjcularly regular clespite the slight backward shift that one
observes in the CllrvC for grandparents \Vith incomplete upper secondary
ec\lIca tian. The higher the education lcvc1 of the grandfather, the higher the
lcvcl of the father. We will now eX:1mine the fathcr-child relationship.
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Figure 1.41. Educationallevel offa/her and child
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The first impression that emerges from the relation between socio­
professional category of fathers and that of their children is that of a great
social mixing from onc generation to the 01 her. This is not astonishing when

one recalls the eventful history of the country for at least the past two

generations. We can nevettheless identify sorne regularities in certain
categories, Some 48.1 % of children of mllnllal workers/craftsmen find
themselves in thc same category. This is egually the case of 36.6% of civil

scrvanls in sciencc, edllcation and 11('alll1. \"Vic \lolc :1lso inversiolls fWIll civil
servant to worker.

P'igtlre 1. 42, Sodo-profmiolJa/ wtegory. J'athen am! chi/dren
100

The fathe!: chiId relationship in educational level is less linear than that
of the preceding generation, the discontinuities arising mainly among the
descendants of the fathers who have not completed the final grade of the
respective level. However, the logic of reproduction continues to produce its
effect. What's more, if one connects the three generations in a direct line, one
observes that 84% of children whose father or grandfather has completed
upper sccondary school, have also atlaincd Ihis saine Icvd.

] ,et's look t10W at the final exampk of inter-generational dynamics, the
relationship between father and child and mother' and child with regard ta

socio-professional categories.
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2. Conclusion for chapter 1
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Figure 43. Socio-pmfessional catego')!. Mothcrs and childrm
100

The impression of mixillg of categories r('mains whcn one molhers
and their childrell_ The mixing is similar, although less radical. For example,
while 28.6% of children of civil servant mothers (political, economic and
indllstry) become workers/craftswomen, 23.8% remained in the category of
their mother. The strongcst regularities are still seen in worker/craftswomen
children of which 47.1 % remain in the occupatinn of thcir mothers.

With regard to education, training and human resources, the balance
sheet lhat one could write is Olle or dynamism in changes taking place. These
changes are mnde in wllat 011(' could af;SC~S as a positive sense \Vith an overaIl
catching up of ec1ucation levc1, predictablc increase in the proportion of
people holding a highcr qualification and especial1y improvemcnts for girls.
'I\vo sllbtle reslllts should be pointed out conccrning this evolution. The first
is that the dcvclopmcnt of high skil1s will be primarily a result of strong
p,mwlh in the 1l11mlwr of I)('()[l!c in highcr c<1llcfltioll, while the number in
technical or professional education continues to :-;LlbJ L\:C. fhe seconù is that
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this evaluation requires confirmation in the long run and for aIl levcls of
education in order to have a true impact nationally, The high level of
aspiratiolls of households lcads in this Jircuioll, Ilowcvcr) it is ncccssary to
poillt oui that efforts should also be aimcJ at rcducing Jeficits and
inequalities, The deficits are those concerning professional training of the
active population. The inegualities are those concerning the North-South
relationship in general education as weil as professional traitùng.
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